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CHAPTER I 
I NTRODUCTION 
1. The Delimitation of the Problem 
Purpose Q[ the study. The purpose of this study is to 
formulate a plan of cooperative learning and self-direction 
il whereby music will become functional in t he lives of boys 
I and girls. The plan will consist of three suggested units 
for the general music course on t he ninth grade level. The 
I topics of these units are as follows: {1) Music of the 
I 
I Radio a.nd the Motion Picture, (:a ) The Elements of Music, and 
(3) Form in Music. 
The preparation of the units will be carried out 
'1 according to two fundamental principles: First, the appli-
1 cation of the basic principles e~d procedures of the unit 
II method as outlined in the book, Fundamentals of Secondary-
School Teaching; 1 and second, the units will be approached 
through the integration of singing, rhythmic activities, 
11 creativity, listening, theory, performing, and history of 
11
music. 
,1 Scope of the study. As stated above, the units con-
I\ tained in this study are to be sui table for a general music 
1 Roy 0. Billett, Fundamentals of Secondary-School 
!! Teaching, Boston, Houghton Mifflin, 1940. 
1 
II class on the ninth grade level. An attempt will be ma.de to 
II 
~ include activities of a wide scope which will satisfactorily 
"provide for all types and levels of musical abilities, and 
II diversity of musical interests. 
!J At this point it must be stated that this study shows 
'i a serious limitation. At the present time, the writer is 
1not in a teaching situation where these units can be tested 
j and evaluated in terms of the educational value to the 
I students. Therefore, these units are not designed for a 
ll particular group or class. Rather they are a storehouse of 
I ideas and suggestions to which a teacher may turn for guid~ 
II ance, direction and aid in preparing a teaching unit for a 
I . 
specific class in general music. 
!I 
2. Justification for the Study 
~ ~ for ~ general music course. In the past and 
Ito a certain degree at the present time, music programs have 
li been available to only a small segment of secondary school 
ll youth1 High school music has been labeled a special subject 
,for special students. The National Committee on Senior High 
School Music Curriculum Revision reported that n •••• second-
11 ary school music teachers have become so involved with 
II !training and the performa~ce of the talented few that they 
,have overlooked the more general music interests of the 
1 -
ll2ll·' p. 403. 
2 
remaining majority but equally deserving pupils. nl If the 
high school curriculum is trulY. democratic, the present and 
future needs of the unspecialized ma jority constitute the 
basis of program planning. 
Beatrice Perham states the following ideas in rega.rd to 
music for the masses in the school music programs: 
We can no longer spend the bulk of our time and 
energy in developing the t alented students. Until 
recent years we were rightly accused of exploiting 
t a lented students in order to get a reputation for 
turning out fine performing units •••• We are paid for 
helping to carry out a democratic ideal which is to 
help all children find a maximum of enjoyment and 
development in music.2 
This quotation does not imply that talented students 
should be neglected and perforn~nce groups should be omitted 
from the high school music programs. It merely means that 
11 
•••• the other emphasis is more basic and democratic, and 
deserves our greatest attention and efforts. As the basic 
program grows, the opportunities for specialized interests 
and groups will be a very natural development. "3 
How may this basic music program in the high school 
challenge each child? According to the Music Education 
1oharles M. Dennis, "A Changed Emphasis for Music 
Education," California Journal of Secondary Education, XIX 
(May, 1944), pp. 256-258. 
2Beatrice Perha~, Music in the ~ School, Chicago, 
Neil A. Kjos, 1943, pp. 3-4. 
3Ibid., p. 4 
3 
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Source Book published by the Music Educators Conference: 
"The primary aim of the senior high school music program 
should be to offer many music experiences to every student 
so as to build for continuing growth and expansion of par-
ticipation and a.pprecia.tion.u1 In addition, the conference 
recommends the general music course as one of the suggestive 
activities to meet the varying needs of the majority of the 
student body who have not the necessary qualifications for 
musical organizations.2 
At the present time the actual scope of the general 
music class varies from one school to another. In some 
schools, the course consists of music appreciation and music 
litera ture, or what is commonly called listening lessons; in 
others, the course is integrated with subjects such as 
Social Studies, English, and the Arts; in still other pla ces, 
the course consists only of a genera l chorus or community 
singing. A combination of these different approaches is 
desirable. 
It would appear that each of these app~oaches in itself 
limits the general background of the students. These 
approaches should not be treated as being mutually exclusive, 
but rather should be integrated to offer students a wide 
variety of sUbjects in order to provide an enriching music 
1Hazel Nohavec Morgan, Music Education Source ~' 
Music Educators National Conference, Chicago, 1947, p. 14. 
2Ibid. 
4 
experience. 
Accordingly, Wilson sta tes: 
The high school may well consider inclusion of an 
integrated music course •••• In this general music cours 
music will not be approached through the segregation of 
its component parts, such as theory, history, listening 
and performance, but through the fusing of these paxts 
as they contribute to appreciation and understanding of 
music as an axt form.l 
Recently, the Music Education Research Council revised 
"The Outline of a Program for Music Education. n2 They 
recommended that the general music class should include " 
variety of musi c activities such a8 playing, singing, readi 
music, listening, creativity •••• adjusted in its content to 
senior high school interests and needs. n3 In addition one 
might add theory, history of music, and the relationship of 
music to other high school subjects. 
Basis for selecting ~ ~ method. Dr. Roy 0. Billett 
has developed a plan for achieving this desired integration. 
He proposes that the various phases of music should be org 
ized into a sequence of differentiated units and unit assign-
ments. Each assignment should be planned to make its major 
1Harry R. Wilson, Music in the High School, New York, 
Silver Burdett, 1941, pp. 58-59. 
2Music Education Research Council, "Outline of a Prograni 
in Music Education," Music Educators Journal, XXXVIII 
(September-October, 1951), p. 53. 
3 Ibid. 
5 
phases contribute to each other. The use of core and opti 
al activities will provide for the wide variations in musi-
cal talents, achievement, and interests of the student.l In 
addition, this plan can contribute to an effective use of 
· discussions, readings, reports, demonstrations, visual and 
auditory aids, library work, and projects. Through 
occasional revisions the unit method can be made the basis 
a gradual process of improvement, and may be brought to 
higher and higher levels. 
The following units will be an attempt to present a pl 
of pupil activities designed to achieve the investigated 
• 
ideas embodied in the -integrated general music course. 
3. Definition of Terms 
The terminology of this paper, with reference to the 
unit, is based on that used by Dr. Billett in his writings on 
unit organization in the secondary school.2 In spite of the 
widespread usage of the specific terms in the unit organiza-
tion, they should be defined at this time. 
~ unit. The 11 uni t represents the teacher 1 s goal 
stated in terms of a desirable change to be made in the pupil 
in concept or skill, and hence in resultant ideal, attitude, 
l. 
, Billett, op. cit., pp. 415-418. 
2 Ibid., pp. 504-509. 
6 
or appreciation. 11 ~1 It is stated in complete declarative 
sentences which is never trans~tted to the pupils in 
written form. 
~delimitation. The delimitation develops in detail 
the general statement of the unit. It defines the specific 
learning products which are to be achieved by the pupils in 
a specific class, in a specific course. Each item in the 
delimitation is sta ted in complete declarative sentences. 
~ indirect learning products. These learning products 
are the ideals, attitudes, and appreciations toward which the 
unit and its delimitation may contribute. 
~ incidental learni~ products. The incidental 
learning products are the happenings, experiences, or activi 
ties that the teacher feels are likely to t ake place even 
though they are not the object of direct instruction. 
~ ~ assignment. The unit a ssignment is the plan 
of te acher-pupil activity. It is designed to give each pupi 
an opport~~ity to practice and to develop the learning pro-
ducts in the delimita tion according to his needs. 
~introductory activities. These activities are 
intended to create interest and a desire for more knowledge. 
They should leave the pupils in an interrogative fr ame of 
mind. 
l !12!£.. ' p. 505. 
7 
Individual and small group activities. These core 
activities are planned to offer experiences in which all the 
pupils will engage to some degree within the time limit of 
the unit. Because all pupils will be concerned with these 
activities, they should be reproduced on duplicated study and 
activity guides of which each pupil will receive a copy. 
~optional related activities. Opportunities for 
' further study are provided by the teacher for pupils who 
develop interest in some particular phase of the work. 
!Although these activities are optiona~, the pupils should 
select them with the approval of the teacher, and to pursue 
the activity under the guidance of the teacher. 
8 
CHAPTER II 
UNIT ORGANIZATION OF THE TOPIC 
"MUSIC OF THE RADIO AND THE MOTION PICTURE" 
General statement of ~ ~· . Two of the most avail-
able and widely used sources for musical experience are the 
radio and motion picture. These medi a are br i pging an 
enormous amount of musical knowledge to millions of people 
who otherwise would have no contact with such music and can 
therefore be considered as educational forces. 
This unit will perform an introductory function. Many 
of the compositions heard in this unit will serve as examples 
for the various music areas represented in the succeeding 
juni ts of this course. 
Delimitation of the unit. 
---
.1. Music in the motion picture is used in the following 
ways: 
a. Recalling past events and predicting events by 
suggestive themes. 
b. Supporting the dramatic and emotional intensity 
of the scenes depicted on the screen. 
c. Supporting comical scenes. 
d. Anticipating the entrance of characters. 
e. Showing the inner thoughts, feelings and meanings 
9 
of a character. 
2. Many motion pictures include musical performance as 
an essential part of the plot. 
3. The cinema has given a new and greater impetus to the 
production of musical biographies. 
4. Music written for the motion picture often becomes 
independent, that is, the music may be played and 
sung long after the movie is forgotten. 
~ 
5. Operas have been used as plots for the motion 
picture. 
6. The radio offers for our purposes a store of great 
riches. Every level of taste may be satisfied. 
7. One of the great developments in American radio has 
been the creative writing and creative adoption of 
music for transitions, and background effects 
especially in the dramatic programs. 
8. Compositions included on the radio range from simple 
songs to the symphony. 
9. The world's most celebrated orchestras, bands, 
stringed ensembles, choruses, glee clubs, opera 
companies, and instrumental and vocal soloists are 
available through the radio and the motion picture. 
10 
,, 
I 
I 
10. Theme songs on the radio often popularize musical 
compositions. 
11. Many popular pieces heard on the radio are based on 
the classics. 
12. The educational value of the radio is far from 
incidental. Many stations throughout the country 
offer music appreciation programs for students. 
13. The radio and the motion picture does not and cannot 
provide the listener with discrimination. They 
supply him with music which ranges from inferior to 
superior. 
Indirect Learning Products 
1. Development of an attitude of critical-mindedness toward 
radio programs and the motion picture. 
2. An appreciation of the radio and the motion picture as 
conveyors of good music. 
3. An increased appreciation for beautiful music. 
4. An appreciation of the wide vaxiety of good musical 
p.erformance on the radio and in the motion picture. 
5. An appreciation of the vast wealth of musical ideas 
which lie in the music of the masters. 
11 
~1 Incidental Learning Product 
I 1. An increased desire to seek experiences in music for 
2. 
3. 
4. 
I 5. I I 
B. 
7. 
a. 
9. 
leisure time activity. 
References for Teacher's Use Only 
Billett, Roy o., Fundamentals of Secondary-School 
Teaching, Boston, Houghton Mifflin, 1940. 
Braslin, John E., "Motion Pictures for Music Education," 
Music Educators Journal, XXXV, April, pp. 30-31. 
Chase, G. s., General Music 1B ~Senior High School; 
Source ~ Organization of Suggested Topics ~ 
Course, Unpublished MasteXTs Thesis, Boston 
University, School of Education, 1947. 
Chase, Gilbert, Music 1a Radio Broadcasting, New York, 
McGraw-Hill Book Company, 1946. 
Dill, Helen C., "Music Film in Education," Music 
Educators Journal, XXXII, July, 1946, pp. 62-63. 
Gordon, Philip, "Dialing Music Appreciation," Music 
Educators Journal, XXVII, May, 1941, p. 33. 
Hartshorn, William c., . "Music of the Motion Picture", 
Music Educator-s Journal, XXX, May, 1944, pp. 30-35. 
Johnson, Irwin A., "Music Problems on Local Air, 11 
Education .211 ~ !!.!:., Eighteenth Yearbook, 
Institute for Education by Radio, ],9.42:-11 pp. 62-63. 
Mabee, Grace W., et al., Film Music Notes, National 
Music Council, Vola. I-X, New York. 
-
McConnell, Stanley, "Can Film Music Be Used Education-
ally? II Music Educators Journal, XXXIII, February, 
1947, pp. 30-31. 
11. ; .. Morgan, .A. L., What Do Radio Listeners Want? 11 Etude, 
l! 1a. 
1!13. 
II 
LXV, June, 1947, p. 420. 
Rubsamen, W. H., "Fortunes in Movie Music," Etude, 
LXV, June, 1947, p. 330. 
Rubs amen, W. H., "Descriptive Music for Stage Screen," 
Music Teachers National Association,l946, pp.42-55 
12 
14. Skornia , H. J., "Music Educators and the Radio," Music 
Educators Journal, XXXII, September, 1949, 
pp. 28-34. 
15. Ussher, Bruno David, "Some Functions and Problems of 
Film Music, " Music Te a chers Na tional Associ a tion, 
Proceedings, 1942, pp. 168-179. 
16. Wall, Dorothy, 11 Let•s See a Movie, 11 Music Educators 
Journal, XXXVI, June, 1950, p. 25-27. 
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The Unit Assignment 
1. An introductory discussion will be based on the following 
topic: How is music used in the motion picture? 
2. The film, 11 The River" which has a disting-uis hed s.core __ ·by 
Virgil Thompson will be shown. 30 minutes ••• Ca.l 
Discussion will be based on the importance of music in 
this film. 
3. Name the motion pictures in which musical performance was 
an essential part of the plot. Who were the performers? 
What were the names of the composi tiona performed? The 
class and teacher will prepare a list of compositions for 
singing and listening activities. The following are 
examples: 
An American in Paris - Oscar Levant 
Singing: "Our Love is Here to Stay" - Gershwin 
Record: 11Piano Concerto in F11 - Gershwin. (C-4025) 2 
Toast of ~ Orleans - Kathryn Grayson 
Mario Lanza 
Singing: 11 Be My Love" 
11 The Toast of New Orleans" 
Records: "Flower Song" from "Carmen" - Bizet. (V-14234). 
"Like a Dream" from "Martha" - Flotow. (V-7720) 
]. 
Code for films is listed in the Appendix. 
2code for recordings is listed in the Appendix. 
14 
Strictly Dishonorable - Ezio Pinza 
Singing: 11 ! 111 See You in My Dreams". 
Record: "Calf of Gold Aria" from 11 Faust 11 - Gounod. 
(V-1753). 
Of ~ and Music 
Nadine Conner, Jascha Heifetz, Arturo Rubinstein, Jan 
Peerce, and New York Philhaxmonic directed by Dimitri 
Mi tropoulos. 
Records: 11 The Girl with the Flaxen Hair"- Debussey. 
11 C Sha:rp Minor Waltz" - Chopin. (V-49-0133). 
11 Libestraum" - Liszt. (V-7290). Follow the 
score in "Music the Universal Language", 
page 17. 
~ ~ Comes ]2 - Jeanette MacDonald 
Singing: "Songs My Mother Taught Me" - Dvorak. 
Record: "One Fine Day" from "Madame Butterfly" -
Puccini. (V-12-0999). 
4. Class will see the film 11 The Schuma nn Story" ••• TFC, 
adapted from the motion picture, 11 Song of Love 11 • The 
following compositions will be heard in this film: 
a. Schumann's 11 Traumerei 11 • 
b. "Fourth Hungarian Dance" - Brahms. 
c. 11 G Minor Rhapsody" - Brahms. 
d. "Dedication" - Schumann. Class may sing "Dedication" 
found in "Higher Book of Songs", page 37. 
5. Discussion will be based on the motion p icture, "The 
Great Caruso". What were your likes and dislikes of the 
15 
movie? Do you know any of the compositions from this 
film? 
Singing: Perhaps a student will volunteer to sing 
"Because" by Hardelot and Gounod' s 11 Ave Maria". 
Records: 11 Vesti la Guibba" (Pagliacci) - Leon Cavallo, 
performed by Caruso. (V-7720). 
11 Celeste Aida." - Verdi. (V-8993). Follow the 
score in "Higher Book of Songs", page 188. 
6. Music written for a particular motion picture is some-
times played long after the movie has been forgotten. 
The following are examples: 
Singing: "September Song 11 • 
Record: "Spellbound". (V-28-0404). 
One ~f the class projects will be to locate other 
compositions written specifically for the motion picture. 
7. Operas have been used as plots for motion pictures. 
a. 11 The Loves of Carmen" based on the opera 11 Carmen11 
Bizet. 
b. "Faust and the Devil" based on the opera 11 Faust 11 -
Gounod. 
c. Read the stories of these operas. If you have seen 
the motion pictures and remember the plot take part 
in the discussion concerning the many changes in the 
movie from the actual story. 
16 
d. Singing: "Soldiers Maxch 11 from the opera "Carmen". 
Found in "American Music Horizons", p. 203. 
11Habenera" from "Carmen". Words may be 
placed on the blackboard. 
e. Records: "Calf of Gold" from the opera" Faust". 
(V-1753). 
II Toreador Song" from 11 Carmen 11 • (V-14725). 
"Jewel Song" from "Faust". (V-8124). 
8. On the radio every level of taste may be satisfied. 
a. Discussion will be based on the classification of 
music of the following terms: Classical; semi-
classical; popular, spirituals; hillbilly. Name 
a few compositions which would fall into these areas. 
b. What are your favorite programs? \\'hy are they your 
favorite programs? (Radio or Television). 
c. What type of music is played on your favorite 
programs? 
d. Group your favorite programs into types such as 
classical, semi-classical, mixture of classical and 
popular, etc. 
e. Do your programs vary as far as music is concerned? 
9. Discussion will be based on the uses of music on the 
radio. 
0. Explain the following sentence: If the radio audience 
17 
likes be-bop, the sponsor must put it on even if he 
thinks it is bad, or else his competitor will. 
11. A listing of the r adio programs in the newspaper shows a 
variety of music selections. We should be familiar with 
these terms. What is a, symphony , concerto, chamber musi 
string quartet, overture, sonata, operetta, opera, and 
a cappella choir? 
12. The class will see the film "Rehe arsal" ••• AT&T. This 
film portrays the preparation for the Telephone Hour 
broadcast. The following persons are featured: 
a. Ezio Pinza 
b. Donald Voorhees and the Bell Telephone Orchestra. 
13. Prepare the following assignment: 
Listen to three of the following programs: 
a. Deems Taylor Concert e. Railroad Hour 
b. Mario Lanza Show f. Voice of Firestone 
c. Metropolitan Opera 
d. Paul Whitman Club 
g. Telephone Hour 
h. New York Philharmonic 
Program 
Prepaze to answer the following questions: 
a. Wha t was the purpose of the program? 
b. Who were the performers? 
c. Compare the programs in their make-up. 
Perhaps your f avorite musica l progr am is not listed. 
18 
' 
If so, consult the teacher. 
114. Create an interest in artists who appear on radio or 
TV programs 
I 
I 
II 
Jeanette MacDonald Jose Iturbi 
Ezio Pinza Jascha Heifitz 
Oscar Levant Vladimir Horowitz 
Gladys Swarthout Artur Rubinstein 
Marion Anderson 
a. Name others that have not been mentioned. 
b. Are the artists instrumentalists, if so, what 
instruments do they play? 
c. What is the tone quality of the singers? Discussion 
will be based on the range of the various voices. 
(Tenor, lyric soprano, baritone, contralto, etc.) 
15. Theme songs on the radio often popularize musical 
composi tiona. 
Program 
Story of Mary Marlin 
Freddie Martin Show 
Raymond Scott's Show 
Records 
"Claire de Lune" - Debussy.;· 
A student may volunteer to 
play this selection. 
"Concerto No. 1 11 , B Flat -
Tchaikovsky. (V-m-800). 
"In an Eighteenth Century 
Drawing Room" based on 
I 
,I 
I 
l 19 
Program 
Raymond Scott's Show 
Phillip Morris Program 
I Love a Mystery 
Records 
Moz art's "Sonata in 0 
Ma jor". (0-892). 
"On the Trail" based on 
Grofe 1 s 11 Grand Canyon 
Suite 11 • (V -lm-1004) • 
11 Valse Triste 11 - Sibelius. 
(V-14726). 
16. Can you name other the me songs which popularize musica l 
co mp osi tiona? The class and teacher may prepare a list 
of compositions for list ening activities based on the 
above question. 
17. The works of earlier composers are sometimes a source of 
inspiration to later comp osers who have developed the 
s ame theme or rearranged it. 
Students will be responsible for obtaining the words 
of the popular version. The original composition will 
be heard by record. Discussion will be based on the 
changes made in the melody. 
Popular Version 
As Years Go By 
You're the One 
Original ~0~~~~~~1 
"Hungari an Dance, No. 4 11 -
Brahms. (V -14905). 
Mozart's 11 Symphony in 
G Minor 11 , First Movement. 
20 
Pcrpular version 
The Lamp is Low 
Original Coirroosi tior 
(V-m-631). 
Ravel's 11 Pavane 11 • ( C-580). 
Take My Love Brahms 1 11 Third Symphony", 
Third Movement. (V-m-341). 
You and I 11 Sonata Pe,thetique n -
Beethoven. (C-ml-4003). 
18. Divide the class into groups. One group should select 
a melody from any composition heard in this unit and 
try to write words for it. You may select just a theme. 
Changes may be made in the melody or theme. 
19. Another group should investigate and present to the c1gQ~ 
a report of their findings as to the operation of the 
U. s. Copyright Law. This report is related to the 
sUbject of composers using other compositions or themes 
in their own writings. 
20. One group should write a. skit for a radio broadcast. 
Select the proper compositions for the transitions 
from one scene to another and the background effects. 
21. Class discussion will be based on the above activity 
B2· ~' after it has been presented. Discussion will 
be centered around the appropriateness of the chosen 
21 
compositions for the created skit. 
22. There seems to be a vogue of adaptions of Tchaikovsky's 
and Chopin's music. 
a. Fi'nd out the important facts concerning these 
composers. 
b. After hearing the records, explain why these 
composers' works are used for popular music. 
c. Name other adaptions of these composers' works 
other t han those compositions listed below for 
listening activities. 
d. What is your opinion concerning popular music 
adapted from the classics? 
e. Pupils will sing the populax version. The original 
composition will be heard by record. Discussion 
will be based on the changes made in the melody. 
Popular Version 
"Song in Autumn" found in 
"Higher Book of Songs", 
p. 54. 
11 Shed No Te ars" found in 
11Higher Book of Songs", 
p. 187. 
"I Found You in the Rain" 
Original Composition 
11 Andante Cantabile 11 , 
D Major String Quartet 
Tohaikovsky. (V-6634). 
"Symphony No. 511 -
Tchaikovsky. (V-m-253). 
"Prelude No. 7 11 - Chopin. 
(V-m-282). 
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Popular ·version Original Composition 
"No Other Love" "Etude", E Major - Chopin. 
(V-14559). 
23. Discuss the FM system. What makes it different from 
other systems? What are the advantages of FM? What 
programs are heard through FM? 
24. Some stations throughout the country offer music appre-
ciation programs for students. For a project, the class 
should listen to a music appreciation program during 
the school hours, if available. 
25. Groups of students should alternate to keep the class 
well-informed about current events concerning music. 
This activity may be accomplished by means of the 
bulletin board. Clippings and pictures should be used. 
Optional Related Activities. These activities have been 
planned to give you an opportunity to work on the tasks you 
enjoy. Consult the teacher before beginning each activity. 
1. Those students who are interested in music in the motion 
picture, read the current "Film Music Notes". If you 
wish you may report your findings to the class or pass 
in a written report. 
2. Prepare a written or oral report on Aaron Copland or 
Virgil Thompson's contribution to music in the motion 
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picture. Information may be obtained from the "Film Mus 
Notes". 
3. Someone might be interested in finding out the academy 
musical award winners for 1952 by the Academy of Motion 
Picture Art and Sciences. 
4. Read the life of Caruso. Did the movie accurately portr 
his life? Report your findings to the class. 
5. Read about the life of a composer whose compositions you 
have heard in this unit. Prepare a written or oral report 
concerning the most significant happenings in his life 
and his contributions to music. 
6. Someone might like to give a brief talk on the history of 
the radio, TV or the sound motion picture. 
7. Select a melody from any composition heard in this unit 
and originate some words for it. After the words have 
been written, try creating an entirely new melody for the 
same words. 
a. A group of students might pretend they are broadcasting a 
program consisting of some of the compositions that have 
been heard or discussed during this unit. A knowledge of 
radio broadcs~sting is needed. See the "References for 
pupils' use". 
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9. Write a critical review of a movie, radio or TV program 
which you have recently seen or heard. The review shoul 
be concerned with music. 
10. Give a class demonstration on how the radio operates 
using the blackboard for diagrams if you wish. {Sound 
waves, etc.) 
11. Listen to a radio or television station and note the 
types of music presented at a specific time over a peri 
of days or weeks. What are your conclusions? Present 
your findings to the class. 
12. Listen to a Saturday afternoon broadcast of the 
Metropolitan Opera. Read the story of the opera first. 
Tell the class about it. 
13. Make a "Who's Who" in music on the radio and TV. Include 
pictures and newspaper clippings. 
14. Invite one of the teachers in the science department to 
give a talk to the class on Television and how it 
operates. Consult the teacher before beginning this 
activity. 
15. Prepare a written report on one of the following: 
a. Television and music. 
b. Radio and music. 
c. The movie without music~ 
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16. Read about the scientific inventions in music in 
11 America 1 s Musical Heritage", pp. 256-276. Answer the 
questions at the end of the chapter. 
17. Read one of the following articles. Prepare an oral 
report for the class. 
a. Copland, Aaron, "Tip to Movie Goers: Take off ~hose 
Ear Muffs, 11 New !.Q!:! Times Magazine, November 6, 
1949, pp. 28-32. . 
b. Hartwell, D., "Masses Go for Music," Collier's, 
May, 1947, 119: 14-15. 
c. Morgan, A. L., "What Do Radio Listeners Want?" 
Etude, February, 1947, 65: 70. 
References !.2I, Pupils 1 Use. 
1. Bacon, Mrs. Mary Schell, Operas Every Child Should ~, 
New York, Doubleday, Doran and Company, 1940. 
2. Bakeless, Katherine, Stor~ Lives £! Great Composers, 
New York, Stokes, 1~0. 
3. Bendick, Robert, Television Works ~ !£!!, New York, 
McGraw-Hill Book Company, 1949. 
4. Burke, Meierhoffer, Phillips, America's Musical Heritage, 
Chicago, Laidlow Brothers, 1942. 
5. David, Ewen, ~ and Women Who Make Music, New York, 
Crowell Company, 1939. 
6. Flaherty, John J., Behind the Microphone, New York, 
J. B. Lippincott, 19~ 
7. Faulkner, Anne Shaw, What We Hear in Music, Camden, 
New Jersey, RCA Victor-DIVISion, 1943. . 
8. Hartshorn and Leavitt, Making Friends !1!a Music: 
Boston, Ginn and Comp~, 1946. 
9. Hartshorn and Leavitt, Making Friends~ Music: 
Prelude, Boston, Ginn and Company, 1940. 
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• 10. Kinscella, Hazel, Music and Romance for Youth, Camden, 
New Jersey, RCA Victor Company, 1930. 
11. Mabee, Grace W., ll al., ~ Music Notes, National Musi 
Council, New York, Vola. I-X. 
Suggestive Evaluative Activities. 
As the work of this unit really serves the purpose of 
introducing and motivating the student to t he work of the 
course which follows, the teacher must exercise keen obser-
vation as to the acquired skills, abilities and inter ests of 
the class:.,.members. Close observation is important because 
it will determine whether or not the following units need 
revision to provide for the different levels of skills, 
abilities, and interests of the class. 
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CHAPTER III 
UNIT ORGANIZATION 
OF THE TOPIC "ELEMENTS OF MUSIC" 
General statement ~ the ~· The organizing factors 
of rhythm, tempo, melody, harmony and tone color all enter 
into every musical composition. The composer works with 
these factors in the same way that an artist uses his mate-
rials. The significance of a musical composition results, 
I 
partly, from the particular way the composer uses these organ 
izing factors or elements of music. 
Delimitation of the ~· 
1. Rhythm is the distribution of long and short tones, 
accented and unaccented over a fundamental beat. 
a. The term rhythm is often confused with meter and 
tempo. 
3. Meter is the fundamental beat or pulsation within a 
measure. 
4. Tempo is the rate of speed at which a selection is 
to be performed. 
5. Tempo affects the character of a composition and not 
the rhythm. 
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6. Progressing from slow to fast, some. of the more 
common tempo terms are: Lento, adagio, andante, 
allegretto, allegro, and presto. 
7. Syncopation is a shifting of accent giving a strong 
accent to a beat which would naturally be un-
accented. 
8. Melody is an important factor in the organization 
of sound toward beauty. It is by the melody or 
tune that we remember music. 
9. Melody is a progression of tones, at various levels 
of pitch, among which there is felt to be a con-
nection. It may have the following progressions: 
a. Ascending and descending scale steps. 
b. The use of skips. 
c. Repeated tones. 
10. Pitch is the relative highness or lowness of a tone 
11. All melodies exist within the limits of some scale 
system. The most common are the major and minor. 
12. Harmony is the organizing factor in music by which 
the tones are sounded simultaneously with pleasing 
effect. 
13. The sounding together of separated tones produces 
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chords. 
14:. . The major chords are tonic, sub-dominant, and 
dominant. Many songs can be accompanied with these 
three chords. 
15. The composer chooses the instruments or voices that 
-
best express the meaning behind his musical idea. 
16. Tone color or timbre means the quality of different 
instruments or voices individually or in combina-
tion. 
17. Emphasis should be placed upon the student's under-
standing of the elements of music rather than 
merely upon the presentation of definitions. 
18. Form is the final factor that coordinates the 
rhythm, melody, harmony and tone color into a 
complete work of art. Form in music will be the 
next topic for the third unit of this course. 
Indirect Learning Products. 
1. An understanding of those factors, rhythm, melody, har-
mony and tone color, which contribute to the beauty of 
good music. 
2. The development of an awareness of rhythm, melody, har-
mony, and tone color in musical compositions. 
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3. An increased appreciation for beautiful music. 
4. An appreciation of the va.st wealth of musical ideas whic 
lie in the music of the masters. 
Incidental Learning Products. 
1. An increased tendency to listen to all music with 
discriminating attention. 
2. An increased desire to seek experiences in music for 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9 . 
leisure time activity. 
References for Teacher's ~ Only. 
Bernstein, Martin, An Introduction !2 Music, New York, 
Prentice-Hall, 1947. 
Billet~,Roy 0., FUndamentals~ Secondary-School 
~eaching, Boston, Houghton Mifflin, 1940. 
Copland, Aaron, What jQ Listen !2£ is Music, New York, 
McGraw-Hill Book Company, 1939. 
Darton, Christian, You and Music, New York, Penguin 
Books, Incorporated, 1946. 
Gehrkens, Karl W., The Fundamentals .2!. Music, Boston, 
Oliver Ditson, 1936. 
Hamilton, Clarence G., Music Appreciation, Boston, 
Oliver Ditson, 1922. 
Mohler, Louis, Teaching Music from~ Appreciative Basis, 
Boston, C. C. Birchard, 1927. 
Moore, Douglas, Listening to Music, New York, 
w. W. Nor~on and Company , 19~ 7. 
J!uxp.hy, Howard A., Form 1.!! Music for the Listener, 
Camden, New Jersey, RCA Victor Division, 1945. 
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10. Spaeth, Sigmund, The Art of Enjoying Music, New York, 
. McGraw-Hill Book Company, 1933. 
11. Welch, Roy D.,~ Apprecia tion of Music, New York, 
Harper a.nd Brothers, 1945 
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II 
II A. Introduction: Demonstration and Discussion. 
I 
I 
' Ij! 
I 
I 
I 
I 
As we listen to a piece of music there are different! 
factors in it which organize its sound for your under-
standing and enjoyment. For example, one of the popular 
bands play a composition that we like, and we find our-
selves moving either hands or feet, or both. We can 
recognize the rhythm, even though we may not know the 
definition of it. 
Or maybe we go to the movies and the next thing we 
know we are whistling or humming some of the tunes which 
we heard as we watched the picture. So we find that we 
can recognize melodies as well as rhythm. 
We might hear one orchestra play a tune we like. We 
also might hear another orchestra play the same tune, 
there is something different about it. It may sound 
better or it may sound worse to us. These changes may b 
due to the differences in harmony or tone color of the 
composition. 
To summarize what has been said so far, a composi-
tion is made up of rhythm, melody, harmony and tone 
color. These elements are found in every composition 
from a popular song to a symphony, and the interest of 
that composition will depend on one or more or perhaps 
all of them. 
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1. Test your sense of time by naming the meter or time 
signature of the following compositions. Tap the beat 
lightly with your pencil. 
Records: 11 Triumphal March" from Verdi's "Aidan. 
(V-11897). 
"Tales from the Vienna Woods" - Strauss. (V-15425). 
"March Mili taire" - Schubert. (0-7322) 
"Prelude", No. 7. - Chopin. (V-m-282) 
11 Pavane 11 - Ravel. (C-580) 
"Polonaise", A-Flat Major -Chopin. (V-1034) 
2. What difference can you discover in the rhythm of the 
following compositions? 
Records: 11 Minuetto11 from the 11 G Minor Symphony" -
Mozart. (V-9118A) 
"Berceuse" from the "Fire Bird Suite" -
Stravinsky. (0-ml-4046) 
3. Discussion: How does a syncopated rhythm differ from 
other rhythms? What popular or classical compositions 
do you know which have syncopated rhythms? The follow-
ing record is an example of syncopation. 
Record: fiRhapsody in Blue 11 - Gershwin. (V-m-358) 
4. Tempo does not change the rhythm of a composition but it 
might affect its mood or character. The teacher will 
play on the piano the "Funeral March" by Chopin at a 
fast tempo and then at the original tempo. 
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a. Compare the first performance of this composition 
with the second. 
b. How did the tempo affect the mood of both,:perform-
ances? 
5. Discussion will be based on the compaxison of the foll 
ing two songs. Do they differ or are they similar as to 
rhythm, tempo, and meter? 
Singing: "Oh, Susanna" (8:26). 1 
11 My Love is Gone to Sea" (8:100) 
6. There are many melodies in the "Blue Danube Waltz" by 
Strauss. (V-15425) 
a. Can you distinguish each melody? 
b. How many different melodies are present in this 
composition? 
7. Harmony, in music, can change the whole effect of a 
composition, Four varia;tions of "America" will be 
played by the teacher. (6:62) 
a. .. Which se tting of "American do you like the best? 
Why? 
b . From listening to these four variations of 11 Americati, 
in your own words, explain the meaning of harmony. 
1
code to the pupils' reading list. 8:26 means the 
eighth reference, page 26, in the reading list at the end of 
the ~t assignment. 
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8. In singing rounds, the sections of melody will overlap 
in such a way as to create an effect of harmony. Sing 
the following rounds and listen to the blending of 
tones. 
a. One half of the class will sing "Long, Long Trail". 
The other group will sing "Keep the Home Fires 
Burni~g". The first group will start one beat ahead 
because the song, "Long, Long Trail", begins with an 
up beat. 
b. 11 Five Rounds 11 - Composer unknown. (8: 91) 
9. The following compositions are examples of interesting 
harmonies. 
Singing: "Lift Thine Eyes 11 - Mendelssohn. Class should 
learn this selection. Practice for fine tone 
blending and accurate rhythm. (9:228) 
Record: "Prelude", C Minor. -Chopin. (V-m282). 
10. The rhythmic pattern below is used in both the "Funeral 
Marchn by Chopin and Wagner 1 s "Wedding March". Listen 
to hear how the melody and harmony make the compositions 
sound entirely different. Before hearing the records, 
clap the rhythmic pattern. 
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Records: "Funeral March", Sonata in B-Flat Major -
Chopin. (V-1491-). 
"Wedding March11 from the opera 11 Lohengrin" 
Wagner. (V-9005). 
11. The composer chooses the tone color, that is, the 
instrument or voice, or combination of instruments or 
voices, that best express the meaning behind his music 
idea. After seeing the film, 11 Symphony Orchestra 
S i " . .. EBFl er es ••• , be prepared to answer the following 
questions in relation to tone color. You may write 
notes as you see the film. 
a. Listen for the tone quality of each instrument. 
b. What are the principal choirs of the orchestra? 
c. What instruments are usually included in each choir? 
d. How is the tone produced for each choir? 
e. What instrument do you think comes closest to the 
actual quality of the human voice? 
f. For reading material on this subject see the fol 
ing references: 2:5-26. 4:22-24. 4:199-243• 
3:78-100. 6:85-99. 8:28,90,107. 11:30-32. 
12:74-92. 
12. Review the tone quality of women's voices and men's 
2 voices; - (4:17-20). 
1code for films is listed in Appendix B. 
2 Discussed, partially, in the preceding unit. 
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a. What are the different types of sopranos? Explain 
and name one or two artists. 
b. What is a contralto? Explain and name one or two 
artists~ 
c. What are the two types of tenor voices? Explain 
and name one or two artists. 
d. Name other male voices. 
13. Listen to the following records. Try to classify the 
voices. 
Records: 
(Coloratura, Mezzo-soprano, Tenor, etc.) 
"Moonlight Night" - Schumann. (V-14076) 
11 Habanera11 from "Carmen" - Bizet. (V-1145) 
I 
"Oh, Rest in the Lord" - Mendelssohn. (V-6555) /1 
"Bell Song" from 1 Lakme 11 - Delibes. (V-1502) :1 
11 The Dream" - Massenet. (V-1282) 
"Celeste Aida" from "Aida" - Verdi. (V-12039) 
11 Toreador Song" from "Carmen" - Bizet. 
(V-8124) 
!! 14. While every instrument or voice has its individual and 
characteristic tone color, it is through the color of 
various combinations that the richest and most interest-! 
ing effects are obtained. 
Records: "Hallelujah Chorus" from the "Messiah" -
Handel. (V-35768) 
1 Scheherazade Suite" - Rimsky-Korsakov. 
(V-m-269) 
Make notes of the entrance of the different 
instruments in this composition. 
I 
~I 
I 
l 
II 
I 
1 3S ) 
II 
=-= ====================="*====== 
15. Listen to hear which element of music, rhythm, mel- I 
ody, o;r harmony is most ai?Parent in the four numbers 1 
of the following suite. What instruments are most 
apparent in each number of the suite? 
Record: 11Peer Gynt Suite 11 , No. l - Grieg. 
(V-12163 and ~-12164). 
"Morning Mood" 
11 Ase 1 s Death" 
11 Ani tr a' s Dance 11 
11 In the Hall of the Mountain Xing" 
B. Individual and small group activities. Pupils work as 
individuals and in small groups under the guidance 
of the teacher. 
1. Explain the following sentence: Nature is full of 
rhythmic time-beats; the beating of the heart, the 
pulse, breathing, walking are examples of rhythm 
with accented and unaccented beats. Name other 
things which have rhythmical identity. 
2. In your own words, explain the meaning of rhythm 
and meter? Use musical compositions in explaining 
these terms. (14:101-116. 2:28-31. 3:33-48. 
5:12. 4:14-15. 11:25-30. 12:9-22.) 
3. The following incomplete composition does not have 
a meter. Try to determine the meter and draw the 
I 
'I I 
1. 
I 
I 
II 
measure bars in the proper places. After you have de-
termined the meter, sing the composition with the proper 
accents. Does it sound correct? 
4. Write out several rhythmic patterns. Each pupil in the 
group will have an opportunity to tap their rhythmic 
patterns. The group will try to determine the note 
values. 
5. If rhythm instruments can be secured, write a rhythmic 
arrangement for each instrument. Be sure that there is 
variety as well as repetition. 
6. List all the tempo terms with which you are familiar. 
Although the tempo might change within a composition, 
select a musical composition which predominately de-
scribes each tempo term. 
7. Melodies exist within the limits of a scale system. 
a. Write or play the scales inC, G, and F major; and 
A, D, and E minor. 
b. Write a short melody in any of the above keys. First 
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sing it or play it, then try to write it down. If 
you cannot write it have some one in your group do 
so. 
8. Melodies may move in ascending and descending scale 
steps, by skips, or by using repeated tones. (2:33-35. 
3:51-54. 8:251-252. 12:35.) 
a.. Examine the melody that you have written for .a::;::;..;.:..:..=..:.l.f! 
!.2,. 7b. Have you included the above melodic 
sions in your melody for variety? 
b. If you wish, the teacher will harmonize your melody 
on the piano. 
9. Many songs can be accompanied with a knowledge of the 
three major c~ds. (3:61-77. 8:252-254. 9:271-275. 
12:58-65. 14:179-216.) 
a. 
b. 
c. 
d. 
e. 
f. 
What is meant by the l chord or ~chord? 
What is meant by the V chord or ~chord? 
What is meant by the IV chord or fa chord? 
-
Notate the three major chords in different keys. 
T:ry playing the chords in different keys. 
If you can, harmonize on the piano the following 
songs using the above major chords. The teacher wil 
demonstra te. 
"Old Folks at Homen 
11My Old Kentucky Home" 
no Susanna11 
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Optional Related Activities. These activities have been 
planned to give you an opportunity to work on the tasks you, 
enjoy. Consult the teacher before beginning each activity. 
1. Write a melody using one or both of the following 
rhythmic patterns. You are not required to use the same 
notes. 
~fJ.JJ J 
2~ The following is an incomplete melody. Write in the 
pitches which you think sound the best. Remember that 
each measure should have four beats. 
fir I rlrr I 
3. Rhythm is found in poetry as well as in music. Bring 
in examples of poems with regular, even rhythms, and 
poems with irregular, uneven rhythms~ 
4. Why is pop·ular music rhythmically limited in comparison 
to classical music? Prepare an oral or written report. 
(12:16-17) 
5. What are polyrhythms? Explain to the class, using 
specific examples. (3:43-46) · 
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6. Many composers change meters very frequently in a 
musical composition. Look in your songbooks or perhaps 
you have music at home. Bring the examples to class. 
7. If you are interested in learning other chords so that 
you can harmonize your favorite melodies, read the 
following material: 9:271-275. 3:61-67. 12:58-65. 
13:4-10. Harmonize a melody using these new chords and 
the three major chords. (Playing the piano or written 
work). 
8. Draw the arrangement of the positions of the performers 
in the symphony orchestra. 
9. Those students who play an instrument should prepare a 
talk for the class on the construction, tone qua.li ties, 
and techniques of his instrument. 
10. Using the list of words below, can you name the compo-
sitions heard in this unit which express a similar mood? 
How has each composer achieved his result? (Rhythm, 
melody, harmony, tone color or a combination of these 
elements). 
merry 
peaceful 
energetic 
mysterious 
humerous 
tender 
romantic 
sad 
excited 
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11. Someone may be interested in the physics of sound. Pr 
pare an oral or written report. 
12. Read about the life of a composer whose compositions 
you have heard in this unit. Prepare a written or oral 
report concerning the most significant happenings in his 
life and his contributions to music. 
13. Read the analysis of your favorite compositions heard in 
this unit. Relate the story to the class. (4:379-643). 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
I 9. 
10. 
References for Pt1Pils 1 Use. 
Bakeless, Katherine, Sty§Y Lives of Great Composers, 
New York, Stokes, 40. 
Bernstein, Martin, ~ Introduction to Music, New York, 
Prentice-Hall~ 1947 
Copland, Aaron, What to Listen for in Music, New York, 
McGraw-Hill BookiOompany, 1939. 
Faulkner, Anne Shaw, ~We Hear ia Music, Camden, 
New Jersey, RCA Victor Division, 1943. 
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New Jersey, RCA Viator Company,-r930. 
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Progress, Boston, Ginn and Company, 1940. 
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l'/fc Kinney, Howard , and Anderson, \~ . H. , Discov ering Llusic, 
New Yorh , Amc-n ·i c an Book Company, 1934 . 
Spaeth, ::~ igmund, 'I'he Art of Enjoying Music, New York, 
Mc Gr aw- Hil l Boo k Company, l 933. 
S:paeth , Si gmund, Fun with Mu s ic, New York, Handb ook 
Library, 19 4~ ----
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.Sugg estive ~valuative Activities 
'rhe t e a che r will be able t o j udge e f fectivel-y- in several 
ways the l e arnine; that has . t a.ken :;: LcJc e Hi thin the class g roup 
The results of the following object i ve test can be used as an 
evaluative activity. However, too much emphasis should n ot 
be placed on this objective test. General participation in 
discussions, and the individual efforts along any of the pat 
of activity, that have been sugg ested within this unit, are 
also valid means of determining int e rest and probable 
learning. 
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,. 
Test 
1 Part I 
I 
jl 
II I 
Directions. Each of the_ following incomplete statement, 
is followed by four possible answers. For each i tern select I 
the answer that best completes the statement. 
-
Place its 
letter in the space provided at the left. 
( ) 1. 
( ) 2. 
Rhythm is the distribution of 
a. Long and short tones, accented and unaccented. 
b. Low and high pitched tones, accented and 
unaccented. 
e. Related tones within a meas.ure. 
d. Descending and ascending scale steps within 
a measure. 
Tempo in a composition affects the 
a. Rhythm 
b. Meter 
c. Rate of speed 
d. 
II 
r 
I 
I 
Melody 
I! < ) 3. Meter is the 
a. Fundamental beat within a measure. 
b. Rate of speed of a composition. 
c. Succession of light and heavy accents. 
d. Grouping of related tones. 
( ) 4. Lento is a term meaning 
a. Very slow 
b. Very soft 
c . Very fast 
d. Very loud 
( ) 5. The lowness or highness of a musical sound in a 
composition is called 
a. Melody 
b. Whole step 
c. Pitch 
d. Interval 
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r 
( ) 6. Allegro is a musical term meaning 
a. Moderately slowly 
b. Increasi~g · . volume of tone 
c. Moderately- quickly 
d. Decreasing volume of tone 
( ) 7. The tone of the scale on which the dominant chord is 
based is the 
a. Fourth 
b. Fifth 
c. Second 
d. Sixth 
( ) 8. Adagio is a musical term meaning 
a. Fast 
b. Lively 
c. Slow 
d. Sadly 
( ) 9. The tone of the scale on which the sub-dominant is 
based is the 
a. Fifth 
b. Third 
c. Second 
d. Fourth 
( ) 10.. The quality of different instruments or voices 
individually or in combination is known as 
a. Tone color 
b. Harmonic color 
c. The orchestra 
d. Melodic color 
( ) ll.. Two or more notes of different pitch, sounding 
together, axe called 
a. Rounds 
b. Chords 
c. Harmony 
d. Octaves 
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( :.: ) 12. A scale is made up of 
I 
I 
j Part II 
' 
a. Repeated tones and skips 
b. Whole tones 
c. Half tones 
d. Whole and half tones 
i Directions. Read each statement carefully. If you 
I think that the statement is ~' write_!__ in the space 
, provided at the left. If you think that the statement is 
j false, 
I { ) 1. 
I < ) 2. 
{ ) 3. 
( ) 4. 
( ) 5. 
I 
I < > 6. 
I 
I ( ) 7. 
{ ) a. 
( ) 9. 
( ) 10. 
I ( ) 11. 
I ( )12. 
I 
write _Q__ in the space provided at the left. 
The shifting of a strong accent to a beat which would! 
naturally be unaccented is called syncopation. 
The string instruments are alike in construction and 
similar in tone quality. 
The cello is the lowest sounding instrument of the 
string section. 
The lowest voice possessed by the women is the 
coloratura. 
The percussion instruments of the orchestra axe used 
for melodic effects. 
The tonic chord is built on the first tone of the 
scale. 
The connecting of chords with one another are 
relations in harmony. 
The Polonaise is a Polish dance in duple time. 
The oboe is a brass instrument. 
The French Horn is a wood-wind instrument. 
The tenor is to the male voice what the contralto is 
to the women's voice. 
The chord, 0-E-G, in the key of F is called the 
dominant. 
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( } 13. The chord, G-B-D, in the key of Dis called the 
sub-dominant. 
( }14. The chord, F-A-C, in the key of A is called the 
tonic. 
( ) 15. An accent on the third beat in four-four time is a.n 
example of syncopation. 
( } 16. In the brass section, reeds are used to produce 
the tone. 
CHAPTER IV 
UNIT ORGANIZATION 
OF THE TOPIC 11 FORM IN MUSIC 11 
General statement of the ~· Like every art, music 
follows a definite plan or design. This plan or design is 
known as form in music. The organizing factors of rhythm, 
melody, harmony and tone color enter into every musica l 
composition. The principles of form coordinate them into a 
complete work of art. 
Deli mitation of the unit, ~==------..-..-. - - -
1. The basic principles of all art form are contrast 
and repetition. 
2. Rhythm and tone in proper relationship combine to 
form the motive, the phrase, and the period. 
3. The smallest musical unit of a melody is called the 
motive. 
4. The phrase usually consists of four measures. It 
may include t wo or more·-moJJives. 
5. The period is an independent musical thought con-
sisting of two phrases. 
a. The first phrase usually does not end on the 
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tonic chord, and therefore it sounds incomplete. 
We call such an ending a half-cadence. 
b. The second phrase in a period ends on the tonic 
chord, therefore giving the feeling of finality. 
This ending is known as a full or complete 
cadence. 
6. A composition consisting of two periods is in 
binary form. It is i ndica ted by the letters AB. 
7. A composition consisting of three periods, in which 
a repetition of material is heard, is in ternary 
form. It is indicated by the letters ABA. 
8. An enlargement of the ternary form is the Minuet 
and the Polonaise. 
9. The pattern of the rondo form is A-B-A-0-A. It is 
so named because of the frequent recurrence of the 
origina.l theme. 
10. The term "theme and variations" applies to a compo-
sition in which the original statement occurs con-
stantly with varying modifications in rhythm,melody, 
harmony, tempo, key, or shifting of the solo from 
one voice to another. 
11. An extension of the ABA form is the sonata form. 
1~ A - Statement of two different themes. 
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B - Development of the themes. 
A - Restatement of the themes. 
Probable Indirect Learning Products. 
1. An appreciation for the orderliness in the expression of 
musical ideas. 
2. A knowledge of the different forms in musical composition ~ 
3. An increased appreciation for beautiful music. 
4. An appreciation of the vast wealth of musical ideas which 
lies in the music of the masters. 
Probable Incidental Learning Products. 
1. An increased tendeney to listen to all music with 
discriminating attention. 
2. An increased desire to seek experiences in music for 
1. 
2. 
3. 
4. 
leisure time activity. 
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~Unit Assignment. 
A. Introduction: Discussion and Demonstration. 
If we hear a popular tune several times, we can 
usually sing it without the help of a phonograph, radio 
or piano. Many composers repeat a melody within a compo-
sition so that we can remember it. So repetition is very 
important in musical composition_.; . On the other hand, a 
melody repeated over and over again can become monotonous, 
therefore, the composer uses contrast or variety to make 
the cot~osition more interesting. The use of repetition 
end contrast are the fundamental principles not only in 
the form of music but other arts as well, such as 
architecture, painting and po.etry, 
1. Discussion will be ba sed on t he use of contrast and 
repetition in axchitecture, paintings and poetry. 
Pictures of architecture and paintings should be used 
as examples. At least one short poem should be dis-
eussed. 
2. Notice how contrast and repetition are used in the 
following songs. How many different musical ideas 
do you hear in each song? Are they repeated? 
Singing: "Drink to Me Only with Thine Eyes". 
"The Last Rose of Summer" 
11 0ld Folks at Home 11 
"Flow Gently, Sweet Afton" 
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3. The teacher will illustrate the different ways in which 
the motive, sol, do, re, mi, is used in the following 
selections. 
11 The Merry Widow Waltz 11 - Lehar 
"Lead Kindly Li ght" - Dykes 
"When I Grow too -.JOld to Dream" - Romberg 
"When Johnny Comes Marching Home'' - Lambert 
Pupils may discover other compositions using the same 
musical motive. 
4. Class discussion and illustration of the motive and how 
t wo or more motives may develop into a phrase. Class 
and teacher will find examples of the motive in their 
songbooks. 
5. The same motive may be repeated throughout a composition. 
The teacher will play the following motives on the piano 
before t he records are heard. Try counting the number of 
times you hear each motive. 
Compositions Motive 
"Fifth Symphony", First Movement. t;t 
-Beethoven. (V-1m-1021) ~~\~ 7JJJ I e 
11 Traumerei 11 - Schumann. 
{V-19854) 
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6. The following songs are selected for class singing. 
a. "Annie Laurie" - Three part singing. (8:26) 
b. "All Through the Night 11 - Three part singing. ( 8: 75) 
c. 11 0ne Quiet Night 11 -Brahms. Four part singing.(8:86) 
d. "Lord Thy Glory" from "Symphony No. 9 - Beethoven. 
Two paxt singing. (8:2) 
7. Discussion will be based on the form of the above songs. 
a. Illustrations will be made to show compl~:te ~ anQ. . ... 
incomplete phrases. 
b. Illustra.tions will be made to show half and complete 
cadences. 
c. Illustrations will be made to show complete musical 
ideas known in musical terms as periods. 
d. The class will determine whether or not the songs 
are in ternary (ABA) or binary (AB) form. 
Example: 
A I B 
1"'1' • I I I l _I _._ 
I I I I- 1.-1 I • 
l j ............... _ - c _. --. -~. ·~· • • ..., ~- - -· 
-A I I 
L J 
-
.-L ....... 
~- .. -. - c 
--
• 
-}_ -- - r- . 
- c;. 
8. Sing the above songs again and concentrate on the 
phrasing. The singing should now be more artistic. 
-
"-
-
9. The ternary and binary forms can also be elaborated for 
instrumental C·)mr.osi t.i nn!=l. Listen to the followimr 
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selections and determine the form. Which compositions 
are organized according to binary form (AB)? Which 
compositions are organized according to ternary form 
(ABA)? 
Records: "Prelude", C Sharp Minor. - Rachmaninoff. 
(V-1326). A pupil may volunteer to play this 
selection. 
"Minuet" in G - Beethoven. (V-20164). A 
pupil may volunteer to play this selection. 
"Prelude", No. 20 - Chopin. (V-m282). 
"Prelude", No. 7 -Chopin. (V-m282). 
0Minuetto and Trio" from the "Surprise 
Symphony" - Haydn. . (V-1155) 
10. An extension of the ternary form is the sonata-form. 
Section A - A statement of two different themes. 
Section B - Development of the two themes. 
Section A - The return of section A. This section will 
bear a strong resemblance to the way 1 t was 
heard originally. 
Records: "Fifth-.. Symphony", First Movement - Beethoven 
(V -lm-1021) • 
"New World Symphony", First Movement -
Dvorak. (V-1248) 
Records may be heard as mapy times as necessary. 
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B. Individual and small group activities. Pupils work as 
individuals and in small groups under the guidance o 
the teacher. 
1. Read about the motive in musical composition. 
(2:49-50. 4:27). 
2. Find examples of the motive in your songbooks. The 
teacher will determine if you have selected correct 
examples. 
3. Read about the phrase in musical composition. 
(2:49-50. 4:27. 8:252-253). 
4. Create an original motive, first sing it or play it, 
then try to write it down. If you cannot write it 
have someone in your group do so. 
5. Enlarge the motive that you have written to a music 
phrase. Imagine this phrase to be a question in 
music. Write another phrase for an answer. When 
you finish you should have a complete musical idea. 
6. Read about the ternary and binary forms. What are 
the differences between the binary and ternaxy forms? 
The following are references from which you may 
select: 3:119-136. 4:27-29. 5:43-50. 8:17-21. 
10:39-40. 11:84-86. 12:93-106 • 
• 
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7. Examine the following selections and classify them 
according to ternary or binary forms. 
"Blue Bells of Scotland" 
"America" 
"Ash Grove 11 
11 Auld Lang Syne 11 
11Home on the Ra.nge 11 
11 Lullaby 11 - Brahms 
8. Read about the Rondo, Minuet, and Sonata-Form. What are 
the differences between these forms? The following are 
references from which you may select: 2:121-127. 
3:137-138. 4:271-272. 5:84-88. 5:288-296. 6:81. 
6:37-38. 10:79-80. 10:28-29. 11:86-94. 12:100-101. 
12:117-125. 
9. Compare the following selections. What differences do 
you discover between them as to the compositional 
elements, a, b, c, d and e. 
a. Tempo. 
b. Rhythm 
c. Mood 
d. Tone color 
e. Form: Which selections are in sonata-form (ABA)? 
Records: 
Which selections axe in rondo form (ABACA)? 
"Symphony No. 6 11 , First Movement -Tchaikovsky. 
(V-553) 
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Records: "London Sui te 11 , Last Movement -Eric. Coates. 
(V-36129) 
11 0lassical Symphony", First Movement-
Prokofiev. (V-7196) 
10. The "theme and variations" is a form in which the 
original theme or idea occurs frequently but in a 
different way. Answer the following questions as you 
hear the musical selections. 
a. How many times did you hear the theme? 
b. Were the changes of the theme in rhythm, melody, 
harmony, tempo, changes from major to minor and 
vice versa, or shifting of the solo from one voice 
to another? 
Records: 11 Surprise Symphony". Second Movement, in 
G Major- Haydn • • (V-1155) 
11 Fifth Symphony", Second Movement - Beethoven 
(V -lm-1021) 
"Variations on a Nursery Tune 11 - Dohnanyi. 
(V-m-162). 
11. Select one popular piece (sheet music) and diagram it 
using letters to indicate the form. Are there differ-
ences between the form of popular and classical music? 
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Optional Related Activities. These activities have been 
planned to give you an opportunity to work on the tasks you 
enjoy. Consult the teacher before beginning each activity. 
1. Create a melody. Try writing a variation of that same 
melody. The changes that may occur in a variation have 
been discussed in activity !Q. !-10. 
a. Try creating a composition in ternary or binary form. 
3. Stephen Foster had an instinctive command of form as 
indicated by all his songs. Find other songs that have 
not been mentioned in this unit and classify them 
according to form. 
4. If you play the piano well, and know a sonata by 
Beethoven, play it for the class. Explain the form to 
the class. 
5. What contributions were made by Haydn and Beethoven 
to the sonata form? (2:121-127. 2:162-164. 4:271-272. 
11:89-96.) Prepare an oral or written report. 
6. Popular songs become wearisome because they endlessly 
repeat the same strain of melody. 
disagree with this statement? Why? 
Do you agree or 
SUbstantiate your 
reasoning by giving examples. Report your findings to 
the class. 
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7. Explain to the class how you have form in writing comp 
sitions. Remember your principles of for~. 
8. You have probably read "The Raven" by Edgar Allen Poe 
for an English class. The word, 11 nevermore 11 , comes in 
again and again in the last line of may of the verses. 
These repetitions with a certain amount of change, do a 
great deal for the effect of the poem. Compare the use 
of repetition in this poem and the use of repetition in 
music. Report your findings to the class. 
9. If you are studying art, you may want to report on some 
picture or painting to show how the artist has obtained 
repetition and contrast. 
10. If you are interested in poetry, YJ.Ou may want to discuss 
a poem that you have learned, to . show how the poet has 
secured repetition and contrast. 
11. Find at least two musical compositions representing eac 
of the following periods of American history: Indian; 
Colonial; Civil War; 11 Gay Nineties 11 ; the modern era. 
Classify the compositions as far as possible according 
to form. Are there ·distinct differences in form in 
regard to each period. 
12. Read about the life of a composer whose compositions 
you have heard in this unit. Prepare a written or oral 
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report concerning the most significant happenings in hi 
life and his contributions to music. 
13. Read the analysis of your favorite compositions heard i 
this unit. Relate the story to the class. (4:379-643) 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
a. 
9. 
10. 
11. 
12. 
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Suggestive Evaluative Activities. 
The teacher will be able to judge effectively in sever 
ways the learning that has taken place within the class 
group. The results of the following objective test can be 
used as an evaluative activity. However, too much emphasis 
should not be placed on this objective test. The ability to 
classify certain musical selections according to forms 
studied in this unit can be used as an evaluative activity. 
General participation in discussions, and the individual 
efforts along any of the paths of activity, that have been 
suggested within this unit, are also valid means of deter-
mining interest and probable learning. 
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Test 
Part I 
Directions. Each of the following incomplete sta.tements 
is followed by four possible answers. For each item select 
the answer that ~ completes the statement. Place its 
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letter in the space provided at the left. I 
( ) 1. The word which is used to describe the plan under-
lying musical composition is 
a. Phrase 
b. Form 
c. Motive 
d. Period 
( ) 2. The fundamental principles in planning a musical 
composition are 
a. Mood and rhythm 
b. Melodic and harmonic color 
c. Phrases and cadences 
d. Repetition and contrast 
( ) 3. The shortest musical idea within a composition is 
called 
a. Phrase 
b. Motive 
c. Period 
d. Cadence 
( ) 4. The first phrase in a period is usually 
a. An incomplete phrase 
b. A complete phrase 
c. A rhythmic phrase 
d. A melodic phrase 
( ) 5. The last phrase in a period usually: ends on the 
a. Dominant chord 
b. Tonic chord 
c. Sub-dominant chord 
d. Dominant seventh chord 
( ) 6. The pattern, ABA, is used in the 
a. Theme and variations 
b. Binary form 
c. Ternary form 
d. Rondo form 
( ) 7. An extension of the ABA form is the 
a. Theme and variations 
b. Binary form 
c. Ternary form 
d. Sonata form 
( ) 8. A minuet is usually in the form of 
a. AB 
b. ABAC 
c. ABCA 
d. ABA 
( ) 9. The pattern for the rondo form is 
a. ABACA 
b. ABA 
c. AB 
d. ABBA 
( )10. The most important principle of the "theme and 
variations" is 
a. Repetition of two themes 
b. The alternation of two themes 
c. The contrast of three themes 
d. The use of the same theme with changes 
( )11. The Polonaise is usually in the form of 
a. AB 
b. ABAC 
c. ABA 
d. ABBC 
( )12. The use of the letter "B" in the sonata-form means 
a. The development of the themes 
b. The statement of the original themes 
c. The introduction of new themes 
d. The repetition of the themes 
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( ) 13. The difference between the binary and ternary form 
is 
a. The repetition of a phrase 
b. The harmonic variation of a phrase 
c. The contrasting phrases ·-
d. The rhythmic variation of a phrase 
( ) 14. The rondo is so named because of the 
a. Development of the original theme 
b. Frequent occurence of the original theme 
c. Variation of the original theme 
d. Frequent occurence of two themes 
( ) 15. The first movement in a symphony is usually in 
a. Rondo form 
b. Sonata form 
c. Minuet form 
d. Variation form 
( ) 16. If the original theme in a musical composition is 
not repeated, the form is 
a. Binary 
b. Sonata 
c~ Ternary 
d. Rondo 
( ) 17. Most of our folk songs are written in 
( ) 18. 
a. Sonata form 
b. Ternary form 
c. Rondo form 
d. Variation form 
The form, in which there is a complete musical idea, 
followed by a contrasting idea, ending with a 
repetition of the first musical idea, is called 
a. Rondo form 
b. Variation form 
c. Binary form 
d. Ternary form 
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Part II 
Directions. Read each sta tement carefully. If you 
think the statement is true, write X in the space provide 
at the left. If you t hink that the statement is false, write 
0 in the space provided at the left. 
-
( ) 1. Form in music is similar to form in any other art. 
( ) 2. Two or more motives may develop into a phrase. 
( ) 3. The semi-cadence ends the musical period. 
( ) 4. Repetition in a musical composition may be exact or 
varied. 
( ) 5. Minuets may appear as independent works, but are 
often found as one movement in a symphony. 
( ) 6. A synonym for 11pause 11 in a musical composition is 
cadence. 
{ ) 7. The use of the dominant chord in a complete cadence 
gives a feeling of finality. 
{ ) 8. A period may consist of one phrase. 
{ ) 9. In section 11 A11 of the sonata form, two different 
themes are heard. 
( ) 10. In the form, "theme and variations", there is a limit 
for the number of variations. 
{ )11. The two-part song form {AB) is used only in vocal 
compositions~ 
( ) 12. In the ternary form, the 11B" represents the contrast-
ing musical idea. 
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CHAPTER V 
SUGGESTIONS FOR FURTHER RESEARCH 
The limitations of this study have been expla ined in 
Chapter I. It was pointed out t hat the writer was not in a 
teaching situation whereby these units could be tested and 
evaluated in terms of the educational value to the students. 
Therefore, these units were not designed for a particular 
group or class. Rather they were organized to aid and direct 
the teacher in preparing units, based on the stated topics, 
for a specific ninth grade class in general music. 
Since it has been impossible to test the three units up 
to the present time, this study must necessarily omit the 
usual sections of this chapter which ordinarily come under 
the heading, "Summary" and "Conclusions". However, the 
writer wishes to make the following suggestions pertaining tc 
t his study: 
1. The units should be presented to a ninth grade class 
in general music. 
2. An objective test based on the items in the delimi-
tations should be administered to the class at the 
beginning and at the end of each unit. 
3. The relative growth of the class should be determined 
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by a comparison between the means and standard 
deviations obtained from the results of the pre-test 
and the final test. 
?0 
ABSTRACT 
The pilrpose of the stUdy. The purpose of this study 
to formulate a plan of cooperative learning and self-direc-
tion whereby music will become functional in the lives of 
boys and girls. The plan consisted of three suggested units 
for the general music course on the ninth grade level. The 
topics of these units are as follows: (1) Music of the 
Radio and the Motion Picture, (2) The Elements of Music, and 
(3) Form in Music. 
The preparation of the units were carried out according 
to two fundamental principles: First, the application of the 
basic principles and procedures of the unit method as 
outlined in the book, Fundamentals of Secondary-School 
Teaching by Dr. Roy 0. Billett; and second, the units were 
approached through the integration of singing, rhythmic 
activities, creativity, listening, theory, performing, and 
history of music. 
The content of the units. To many high school students, 
the radio and the motion picture are the only form of music 
production which is part of their life experiences. The unit 
Music of the Radio and the Motion Picture, was planned to :;;;;;..;;=~-- --
take advantage of these resources and to perform an introduc-
tion to the succeeding units of this course. 
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The unit, Elements of Music, was formulated to point ou 
the ways in which the organizing factors of rhythm, melody, 
harmony, and tone color give life and zest to music. An 
attempt was made to impart only such information which will 
help the student grasp an understanding of these elements as 
they affect the entire composition. 
The unit, ~ 1a Music, followed the preceeding unit 
because the elements of music all enter prominently into the 
development of musical for•· It was planned to acquaint the 
student with the principles of form which coordinate the 
factors or elements of music into a complete work of art. 
This unit and the preceeding unit were designed on the basis 
of the theory that a.n understanding of the elements increases 
an appreciation of music. 
These units were not designed for a particular group or 
class. Rather they were organized to aid and direct the 
teacher in preparing units based on the stated topics. 
Because of this limitation, the study necessarily omitted the 
usual sections under the heading, "Summary" and "Conclusions" 
owever, it was suggested that these units should be presente 
o a ninth grade class in general music and evaluated i~ te 
f the educational value to the students. 
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APPENDICES 
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APPENDIX A 
SCORING KEY 
FOR OBJECTIVE TESTS 
:; .Elements of Music :: F~rm in Music 
Part l !:£1ll Part 1 Part ll 
1. a 1. X 
-
1 • .JL_ 1. X 
2. c 2. X 2. 
..JL 2. X 
- -
3. a 3. _Q_ 3. b 3. ~ 
-
4. a 4. _Q_ 4. a 4. X 
- -
5. c 5. _Q_ 5 • .JL.. 5. X 
- -
6. c 6. X 6. d 6. X 
- -
7. b 7. X 
-
7. _g_ 7. 0 
-
8. c 8. _Q_ 8. d 8. 0 
-
9. d 9. _Q_ 9~ a 9. X 
- -
• 
a 10. _Q_ 10. d 10. _Q_ 
-
1. b 11. _Q_ 11. 0 11. 0 
-
2 . d 12. X 12. _A_ 12. X 
-
13. X 13. ...,!L_ 
-
14. _Q_ 14. b 
-
15. _Q_ 15. b 
-
16. _Q_ 16. _A_ 
17 • b 
18. 
...L 
APPENDIX B 
CODE FOR RECORDS AND FILM MATERIALS 
AT&T American Telephone and Telegraph Company, 208 West 
Washington Street, Chicago, Illinois. Requests 
should be made to local telephone offices. 
C Columbia Records, Incorporated, 1743 Barnum Avenue, 
Bridgeport, Conneticut 
Oa Castle Films, RCA Building, New York, New York. 
EBF Encyclopedia Britannica Films, Incorporated, 1150 
Wilmette Avenue, Wilmette, Illinois. 
TFO Teaching Film Custodians, Incorporated, 25 West 43rd 
Street, New York, New York. 
V Victor Records, RCA Victor Division, Radio Corporation 
of America, Camden, New Jersey. 
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